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Boreham Primary School 

Handwriting Policy 
 

 

Statement of Intent 
Handwriting is a movement skill which needs to be taught explicitly through 

demonstration, explanation and practice.  At Boreham Primary School it is our intention 

that all children develop a legible, efficient, joined style of handwriting for all written 

work and are able to present work in an appropriately neat, consistent style whilst 

taking pride in their presentation. In line with this, all teachers have consistently high 

expectations for children’s handwriting and presentation skills and will reiterate the 

importance of posture and position when writing. It is our intention to implement a 

mixture of whole class, small group and individual teaching is to enable teachers to 

provide direct teaching and accurate modelling using resources within an environment 

which promotes good handwriting.  

 

Aims and Impact 
 Our children will learn to develop a neat and efficient handwriting style that 

enables them to communicate effectively through writing.   

 To ensure a common understanding of what constitutes good practice in 

handwriting and to ensure that there is consistency across the school. Children 

are to develop good handwriting habits from Reception.   

 To follow the handwriting guidelines as established in the new primary 

curriculum 2014 which focuses on both the importance of handwriting and the 

connection between handwriting, writing composition and spelling ability.   

 

The impact of this being that all children develop fluent, legible handwriting to 

effectively communicate at speed, in readiness for the next phase of their education. 

 

Curriculum Implementation 
Research shows that handwriting is best practiced in short, frequent sessions. 

Therefore, handwriting must be taught and practiced in every year group. 

 

We use the interactive and photocopiable Nelson Handwriting scheme, published by 

Oxford University Press and form lower case letters, capital letters and digits as 

below.  

 

Lower case letters: 

 

 

Capital letters: 
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Digits: 

 
The ‘break’ letters:  

 

Break letters are letters that are not joined from. However, pupils may leave a small 

gap between these letters and the rest of the word or go back to the letter and create 

a ‘join’ so that the word looks whole. 

 

The break letters are:   

b    g     j    p    q    x    y     z 
Example of letter formation can be found in Appendix 1. 

 

Curriculum Implementation - Continuity and Progression throughout Boreham 

Primary School 
Not all children develop the motor skills necessary to hold a pencil, form letters or join 

up their writing at the same time. It is very important that children are introduced to 

the next stage of handwriting when they are ready and that if they have difficulties 

the correct support is put in place. What follows is a guide to teachers as to the usual 

progression in handwriting, alongside end-of-year expectations from the primary 

curriculum.  

 

Starting from Reception, letter formation is practised daily and throughout the Early 

Years setting. Letters are written following the Nelson Handwriting Scheme letter 

formation with a flick at the end ready for joining. From years 1 to 6, discreet 

handwriting lessons are delivered twice weekly in addition to daily handwriting practice. 

In Reception and Key Stage 1 handwriting is linked to the sounds and words taught and 

practiced in daily phonics sessions. Pupils practise the handwriting and spelling of these 

words both in school and at home.  In Key Stage 2, spelling and handwriting practice is 

linked to the statutory word-lists for each year group as set out in the national 

curriculum as well as focusing on practising specific joins to improve children’s 

consistent use of joined handwriting across the curriculum. 

 

In year R to 4, handwriting sessions are taught using video clips to practise patterns, 

demonstrate letter formation and joins as well as word building. Pupils then complete 

focus and extension handwriting practice tasks. These tasks may also be followed up 

during handwriting interventions. Teachers are expected to use the Nelson Handwriting 

Scheme to support the needs of their class and adapt their use of the resources where 

appropriate. Teachers may provide pupils with additional time to practice perfecting 

joins where necessary before moving on to the next handwriting unit. 

 

Children are formally taught to join their writing in Year 1 as soon as they are forming 

letters correctly. The first term in Year 1 is focused upon ensuring the letter 
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formation is consistent, with teachers teaching joining from the Spring onwards. The 

national curriculum suggests that joined writing should be strongly prevalent in lower 

Key Stage 2 and that children must be well equipped to write with increased speed and 

fluency by the time they leave primary school. All teachers explicitly model the house 

style when introducing weekly spellings and when writing in front of the class. All 

teachers also use ‘Handwriting for Windows’ to ensure the majority of created 

resources and displays match the house style as much as possible. The expectation is 

not that all displays will match this, as we believe children should encounter a variety of 

different fonts at school, just as they will in the wider world. 

 

Although handwriting is taught with a specific style, we understand that some children 

will develop their own personal style as they grow older. We acknowledge that if a child 

in Upper KS2 has handwriting that is both legible and fluent that this is their decision 

to make and we do not insist the child reverts to the school style. Children in Lower 

KS2 and below are expected to follow the house style.  

 

 

Foundation Stage  

Children are taught the traditional ‘tripod’ pencil hold and are given many opportunities 

to develop their pre-handwriting skills and strengthen their fine and gross motor skills 

which are ongoing and throughout the setting. They are introduced to the 44 phonemes 

and alphabet through daily phonic sessions including Word Workshop then progress to 

use and apply their phonic knowledge and skills to attempt to write words in ways which 

match their spoken sounds.  Children also write some irregular common words (‘Tricky 

words’). They begin to write simple sentences which can be read by themselves and 

others. Some words are spelt correctly and others are phonetically plausible. Lined 

whiteboards are also used as a resource from the beginning to aid letter formation, 

size and spacing.  

 

The Primary Curriculum - Key Stage 1  

*statutory requirements in bold 

 

At Key Stage 1 (Years 1 & 2) children should be taught:  

 to sit correctly at a table, holding a pencil comfortably and correctly  

 to write from left to right and top to bottom of a page 

 to form lower and upper case letters, in the correct direction, starting and 

finishing in the right place and to form letters of the correct size relative 

to each other 

 to form digits 0 – 9 

 understand which letters belong to which handwriting ‘families’ (i.e. letters 

that are formed in similar ways) and to practise these 

 start using some of the diagonal and horizontal strokes needed to join 

letters and understand which letters, when adjacent to one another, are 

best left unjoined 

 use spacing between words that reflects the size of the letters 
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 the importance of clear and neat presentation in order to communicate meaning 

effectively 

 

The Primary Curriculum - Key Stage 2 

*statutory requirements in bold 

At Lower Key Stage 2 (Years 3 – 4) children should be taught:  

 to use the diagonal and horizontal strokes that are needed to join letters 

and understand which letters, when adjacent to one another, are best left 

unjoined  

 to increase the legibility, consistency and quality of their handwriting (for 

example, by ensuring that the downstrokes of letters are parallel and 

equidistant; that lines of writing are spaced sufficiently so that the 

ascenders and descenders of letters do not touch)  

 

At Upper Key Stage 2 (Years 5 – 6) children should be taught:  

 to write legibly, fluently and with increasing speed by:  

 to choose which shape of a letter to use when given choices and deciding 

whether or not to join specific letters  

 to choose the writing implement that is best suited for a task  

 

Example of all joins can be found in Appendix 2 

 

Assessment 
Individual assessment  

Handwriting will be assessed against the Band Statements of the new National 

Curriculum. Children should be observed as they write during handwriting lessons – the 

teacher must circulate, monitor and intervene. Teachers also need to monitor and mark 

whole pieces of writing. The following should be considered:  

• Is the posture correct?  

• Does the child hold the pencil correctly?  

• Does the child use the correct movement when forming and or joining letters?  

• Are any letters reversed or inverted?  

• Does the child write fluently and rhythmically?  

• Is the writing easily legible?  

 

Approaches to the Marking of Handwriting 

It is likely that during specific handwriting sessions, feedback will be given orally to 

the children by the teacher, as it is often necessary to watch closely how a child forms 

or joins letters to assess whether they are doing so correctly.  In other lessons, where 

the learning intention is not directly related to handwriting, handwriting should only be 

marked where the teacher has a particular concern or praise to share and this should 

be distinct from any other marking.  

 

How to help left-handed writers 
 Who is left-handed? Make sure you know! 



Page 6 

 

 Make sure that left-handed writers sit on the left of right-handed children and 

that they have enough space to write with ease. 

 Encourage left-handed children to tilt their page or book clockwise slightly so 

they can see what they are writing without 'hooking' their hand. 

 Alternative handwriting pens will be sourced if children find the standard black 

ink pens smudge.  

 

Special Educational Needs 
Provision is made for children with Special Educational Needs.  This includes individual 

or small group sessions at the appropriate level, the use of specialist equipment or 

exercises and opportunities to practise using a range of media. The class environment 

must also offer additional opportunities for children to practise their fine motor 

control and pupils should be able to access most of these ‘table top’ activities 

independently (see Appendix 3). Finger gym equipment is available for all children to 

use at any time throughout the school day where appropriate. If the difficulty is with 

general co-ordination then the SENCO may suggest that Gym Trail might be needed to 

help develop gross/fine motor skills. It is essential that the SENCO knows which 

children are experiencing difficulties so assessments can be made and support planned, 

where needed. During Key Stage 1 children may need continued support with triangular 

pencils, special pencil grips (if needed), correct posture, the positioning of the paper 

and the organisation of the writing space.  When writing longer pieces of writing or 

prior to handwriting sessions, warm up finger gym games that can be found on the 

Nelson Handwriting Interactive Scheme may also be played to prepare children for 

writing. 

 

Monitoring and Evaluating 
The English subject leader, alongside the senior leadership team, will monitor the 

teaching and presentation of handwriting in order to evaluate the implementation and 

success of the policy. When monitoring children’s writing and presentation the following 

should be considered:  

 

• Is the writing generally legible?  

• Are the letters correctly shaped and proportioned?  

• Are the joins made correctly and in the order specified for each year group?  

• Are the spaces between the letters, words and lines appropriate?  

• Is the size of the writing appropriate?  

• Is the writing properly aligned?  

• Are errors crossed through with a single straight line?  

 

Celebration of Success and Progress in Handwriting 
If a particular class, group of children or individual children need additional motivation 

to improve their handwriting then class based celebrations and incentives can be used 

such as positive praise, certificates and/or stickers. The focus of these celebrations 

would need to be on effort and improvement as well as neatness. 
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Children who show significant improvement in the presentation of their work, including 

handwriting, are presented with an award at the end of each week in the whole school 

Star Assembly. There is also a ‘Handwriting Hall of Fame’ where children who are 

showing excellent progress in their handwriting are celebrated. 

 

In KS1, children will be awarded with a golden pencil if they are continually showing 

neat presentation and are consistently demonstrating high levels of effort with their 

handwriting. Children will be awarded with a ‘Pen Licence’ and a black biro from Year 3 

if the class teacher feels that a child can form their letters correctly and 

demonstrating fluent, joined handwriting consistently. However, if a child shows 

competency in joining letters correctly before this stage, (often towards the end of 

year 2) practising using a black biro may be considered.  

 

Policy Review 
This policy will be reviewed by the English subject leader, on a two-yearly cycle.  
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APPENDIX 1 
 

Examples of Letter Formation 
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APPENDIX 2 
 

Examples of All Joins 
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APPENDIX 3 
 

Table Top Activities to Support Fine Motor Control 

 
 Pegboards 

 Magna doodle 

 Tiddly winks 

 Popping bubble wrap 

 Lego and other construction toys 

 Games involving picking up small pieces 

 Threading 

 Pick-up-sticks 

 Using tweezers to pick up small items 

 Use of a crepe bandage: undo the bandage and hold one end with hand. Use 

thumb to repeatedly move the bandage into a ‘heap’. 

 Rolling playdoh into a snake or coil to make a pot. 

 Dot-to-dot or drawing a path through the maze. 

 Trace and copy patterns 

 Taking out and then putting back glass-headed pins from a circular holder.  
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APPENDIX 4 
 

Handwriting Warm up Exercises 
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Boreham Primary School 

Reading Policy 
 

Reading Curriculum Statement of Intent 
It is our intent at Boreham Primary School to provide pupils with a high-quality 

education in English that will teach pupils to speak, read and write fluently so that they 

can communicate their ideas and emotions to others effectively with enthusiasm and 

confidence. We believe that reading is an essential life skill which enables children to 

access the wider curriculum to its full potential while at school, and take full advantage 

of their life opportunities as they enter the adult world.  In our reading curriculum, it 

is therefore our intent to teach children to be able to read easily, fluently and with 

good understanding while developing children’s enjoyment of reading widely and often, 

for both pleasure and information. To be able to do this effectively, Boreham Primary 

School implements a clear, consistent, whole school ‘Reading Cycle’ approach. Through 

our ‘Reading Cycle’ we aim for pupils to enrich their vocabulary through a range of 

texts, extracts and class books whilst developing the skills of an effective reader so 

that pupils can successfully comprehend texts. We believe that high quality reading 

comprehension involves developing children’s understanding of a text by: building on 

their prior knowledge; broadening their understanding and use of vocabulary; improving 

their reading fluency to enable them to comprehend texts in oral and written form to 

their full potential. 

 

Aims and Impact 
Through this reading policy Boreham Primary School aims to: 

 

 Engage children in reading a wide range of fiction and non-fiction texts across the 

curriculum through texts that link with curriculum topics and by building on 

children’s prior knowledge. 

 Promote children’s enjoyment of reading. 

 Provide children with opportunities to use their phonics skills and knowledge of 

language to decode and understand new vocabulary. 

 Develop children’s ability to read fluently and understand a range of texts 

allowing them to become independent learners. 

 Develop children’s skimming and scanning skills in order to retrieve information 

from a text.  

 Provide children with opportunities to sequence events in texts, make predictions 

and summarise information. 

 Develop children’s ability to use evidence from a text to infer and draw 

conclusions. 

 Develop critical appreciation skills so that children can analyse and evaluate the 

intent of authors and compare and contrast a range of texts. 

 

The impact of this being that all children develop an enjoyment for reading as well as 

an ability to engage with and respond to literature, giving children the opportunity to 

enrich their lives at a personal level, now and in the future.  
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Curriculum Implementation 
The programmes of study in the Primary Curriculum for reading at Key Stages 1 and 2 

consist of two dimensions; word reading and comprehension (both listening and reading). 

According to the national curriculum ‘…pupils should be taught to read fluently, 

understand extended prose (both fiction and non-fiction) and be encouraged to read 

for pleasure…’  

 
Shared reading techniques are used to teach reading during English lessons in all year 

groups, where fluent expressive reading is modelled by both adults and pupils. In 

addition, reading skills are taught and practised throughout the curriculum in all 

subject areas; for example, children may learn comprehension skills when reading an 

introductory text on a new topic or finding information using secondary sources in a 

History lesson.  

 

Whole School Reading Cycle 

As soon as children start school in Reception, children learn to read through a 

systematic phonics approach (see Phonics policy). Discrete phonics sessions are taught 

on a daily basis in addition to individual reading practice with books that are matched 

to their phonic understanding. Daily phonics continues throughout year 1 and 2. 

Additional provision is put in place for children who require further phonics support 

throughout the school.  

 

In Year 1, reading is initially taught through guided group reading in preparation for 

whole class reading comprehension lessons that commence in the summer term. From 

the summer term of year 1 to year 6, reading is taught through whole class reading 

comprehension sessions four times per week as part of a three week ‘Reading Cycle’ 

(see appendix 1). The use of the Rising Stars ‘Cracking Comprehension’ resource is used 

to support the delivery of the Reading Cycle approach and comprises of three stages: 

‘Model’, ‘Practise’ and ‘Assess’. Within each part of the reading cycle children are 

engaged in reading through: exploring their prior knowledge on a text’s subject; using a 

variety of strategies to broaden their knowledge and use of a range of vocabulary; 

having opportunities to further develop their reading fluency; learning strategies to 

help them comprehend texts; and communicate their comprehension skills through oral 

and written form. 

 

Week 1 - Model 

A model text is shared with the children. Prior to reading the text, images are shared 

with children and ‘graffiti walls’ are created to assess children’s prior knowledge of the 

text’s subject and to engage them in their subsequent comprehension of the text. 

Teachers carefully choose texts that link to the text type being taught in the writing 

cycle wherever possible to further promote links between reading and writing. Children 

listen to model texts and new vocabulary in the model text is analysed and explored 

through the use of dictionaries and thesauruses. Reading fluency is modelled and 

practiced as a whole class. The answering of comprehension questions is modelled and 

the ‘Point, Evidence, Explain’ (P.E.E.) prompt (appendix 2) is used to support children 
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with the structure and formation of written comprehension answers. Practical 

activities may also be completed during the week that develop children’s comprehension 

skills further for example: drawing a character, setting or diagram after reading a 

description or empathising with a character through hot seating or role play. 

 

Week 2 – Practise 

A practice text of the same genre as the model text is shared with children. Images 

and graffiti walls are again used to stimulate children’s prior knowledge of the text’s 

subject and children explore new vocabulary through games such as ‘Taboo’. Children 

are given time to practise reading the text aloud to fluency in pairs before they tackle 

written comprehension questions together. Children work collaboratively with a partner 

to practise using skills learnt to answer reading comprehension questions including 

implementing the use of the P.E.E prompt to support them with forming written 

answers. Practical activities may also be completed during the week that develop 

children’s comprehension skills further. 

 

Week 3 - Assess 

An assessment text is shared with children. Images and graffiti walls are again used to 

assess children’s prior knowledge of the text’s subject before children explore 

vocabulary using more independent strategies. Children practice reading the text to 

fluency autonomously before answering comprehension questions about the assessment 

text independently under test conditions. Time is given to assess and mark written 

answers with the children so that effective reading comprehension skills can be shared 

and celebrated to inspire peers. 

 

At Boreham Primary School, we value highly the importance of children accessing 

reading through handling real books as well as extracts on electronic devices to 

promote children’s enjoyment of reading for pleasure. Therefore in addition to these 

sessions, a class book is read and explored aloud. Targeted questions are directed to 

individual pupils to further develop reading comprehension skills. Children become 

familiar with a range of different question types through the use of ‘Canine Helpers’ 

(see appendix 3) which each represent the different assessment criteria for reading 

comprehension. These are used throughout Key Stage One and Two and are displayed in 

reading corners in every classroom. 

 

Within whole class reading sessions smaller groups of children may also be taken by a 

TA for guided group reading activities to support individual pupils who need additional 

practise to become fluent, expressive readers or more support with comprehension 

skills. In addition to whole class reading sessions, individual reading will continue 

throughout Key Stage One and Two for children who require additional support to 

develop fluency, stamina and comprehension skills. 

Teaching Approaches  
Modelled Reading: Teachers and/or pupils model the process of reading to the class, 

including how to read fluently and with expression, how to decipher meaning from texts 
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and how to express a personal response to text. Modelled reading can take place across 

the curriculum. Texts are chosen carefully to provide challenge for pupils. 

 

Choral Reading: After modelling fluent reading, children read along as a group with the 

teacher or another fluent reader as the text is tracked above the words. This could be 

used when sharing model texts, patterned, predictable texts, poems and songs for 

example. 

 

Echo Reading: Echo reading works well when re-reading short texts aloud to 

understand the content and meaning such as introductory topic texts for example. An 

adult reads a text aloud several times while the children listen and track the text. 

Children then echo-read, an adult reads a sentence, then all children repeat the 

sentence back. This may sometimes be followed by a whole class choral read. 

 

Audio-assisted Reading: Children listen to recorded texts read aloud to them when 

sharing model texts during whole class reading comprehension sessions for example. 

Children may be encouraged to track words continuously as they listen and read along 

with the recording to develop fluency. 

 

Partner Reading: During paired reading activities, fluent readers may be partnered 

with less fluent readers, with children of the same level of fluency or with an adult to 

provide differentiated support to develop children’s fluency and comprehension skills. 

 

Paired Reading: Often used when listening to children read on a 1:1 basis, during 

interventions or when reading with adult helpers. At first the adult reads the text 

along with the child. When the child is feeling confident to read alone, the child 

continues to read on their own. If the child begins to find the text difficult, the adult 

joins in again without comment. When the child feels confident to read alone again the 

child then continues on their own and the cycle continues. 

 

Guided reading: Guided reading texts are carefully selected so that children have 

access to a range of genres and by a range of authors. Initially, teachers may listen to 

children read independently to assess their decoding ability, fluency and expression. 

Questions will then be asked to assess and develop understanding and a personal 

response to the text. Guided reading activities may also be cross-curricular linking to 

the current topic or theme.  

 

Independent reading: All children from Reception to Year 6 choose independent 

reading books from the appropriate stage/book band for their ability to read both at 

home and at school – one book to develop fluency, one book to develop comprehension 

and one book for enjoyment to be shared at home. Independent reading opportunities 

at school are provided on a daily basis. Specific independent reading time or ‘Our Time 

To Enjoy Reading’ (OTTER) is timetabled to happen at least once a week in KS1 and at 

least twice a week in KS2. During independent reading time, children are encouraged to 

develop reading for pleasure through completing response tasks after their reading in a 
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variety of ways such as: writing down interesting facts, making written responses that 

link what they have read to their own experiences or sharing recommendations. 

 

Assessment  

Teachers assess children’s reading skills within whole class reading comprehension 

sessions, independent OTTER sessions, guided group sessions and interventions as well 

as in a variety of contexts across the curriculum. Reading a wide variety and breadth of 

different genres is promoted through the use of Key Stage Reading Matrixes that can 

be found in children’s reading diaries. Children are encouraged to read a book from 

each genre before moving on to the next coloured band of the school’s reading scheme. 

Assessment is continuous and teaching is adjusted to address the next steps in learning 

for the children.  

 

Reading Ages 

In addition to teacher’s knowledge of children’s reading accuracy and comprehension 

ability, reading age assessments are made twice-yearly. These support teachers when 

assessing children’s progress through the school’s reading scheme. 

 

Formative Assessment  

‘Canine Helpers Question Bookmarks’ (see appendix 4) are used to support questioning 

of pupils. These are used to help inform teacher’s assessment of children’s reading 

comprehension skills during whole class reading sessions. Question types include: 

retrieval, inference, understanding of vocabulary, sequencing, predicting, analysis of 

the author’s intent, comparing and contrasting. Marking of written answers and 

children’s application of the P.E.E approach are also evaluated with pupils 

collaboratively.  

 

Summative Assessment 

Assessment records using the band statements for reading are maintained to track 

each child’s progress and every half term children’s progress in reading is updated on 

the target tracker programme. Teachers also use the Rising Stars PIRA termly tests 

to assess children’s understanding and progression in reading.  

 

Review and Monitoring  

Subject leaders may monitor their subject through planning scrutinies, book scrutinies, 

lesson observations, classroom drop-ins, displays, themed days and competitions, as well 

as through summative assessments on Target Tracker. 

  

Reading Interventions  
We aim to provide for all children so that they achieve their full potential and children 

or groups which are identified as needing further support improve their achievement 

through TA and SENCO support and interventions. Reading interventions vary 

depending on children’s age and level of ability and may involve phonic based activities 

in Key Stage 1 and catch-up reading and inference training in Key Stage 2.  
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Home-School Reading  
Children should be reading at home on a regular basis as outlined in the home-school 

agreement. In Reception children are expected to share books with an adult on a daily 

basis and in Key Stage 1 children must read for at least 10 minutes, three times a week 

to an adult. In Key Stage 2 children are expected to read for at least 15 minutes, three 

times a week either individually or to an adult. Each time an adult at home reads with 

their child, they should record a comment in the home-school diary. Older pupils should 

also log in their reading records when they have read at home. Staff respond to 

parents’ questions and record when they listen to children read individually in children’s 

home-school diaries. Key stage ‘Genre Matrixes’ are also shared with pupils and parents 

in children’s reading diaries to encourage all children to read a wide variety of books to 

develop their enjoyment, fluency and reading comprehension. Children are entered into 

a ‘Book Draw’ every half term to celebrate and promote the importance of reading at 

home.  

 

Book Corners and the School Library  
It is expected that every classroom has a book corner containing a range of genres and 

that includes current age appropriate children’s literature. Efforts are made to ensure 

book corners are enticing and should promote reading for pleasure. Each class promotes 

a different age-appropriate author and a selection of books by that author are also 

available for children to read in each classroom.  

 

The school library contains a range of fiction, non-fiction, poetry and big books and also 

houses an audio station that can be drawn upon to supplement texts used in class to 

promote specific topics. Books are arranged using a whole school colour banded system 

and are regularly organised to ensure they are accessible for all children.  Pupil 

Librarians in year 5 help to maintain the library and promote reading for pleasure 

throughout the school during Book Week. 

 

Reading for Pleasure  
Children are expected to read a wide range of texts for both pleasure and information 

and events throughout the year are planned to promote this. Such events may include, 

‘Remain and Read’ sessions, author visits, sponsored reads, whole school reading 

challenges, visits from the ‘Travelling Books’ fair, celebrations marking World 

Book/Poetry day, Drop Everything and Read and much more. Children should be 

provided with as many opportunities both inside and outside of school to engage in 

reading for pleasure. Each class also is expected to have a high quality ‘Class Book’ 

chosen by the teacher to read with the class and used as the basis for modelling 

reading for pleasure as well as developing reading comprehension skills. 

 

Policy Review  
This policy will be reviewed by the English subject leader, on a two-yearly cycle. 

 



Reading Comprehension Cycle 

Week 1 (Model Text) 

Lesson 1 – Assess Prior Knowledge                  Image, Graffiti Wall           

Lesson 2 –Explore Vocabulary                             Dictionary/Thesaurus work    Stand Up, Hand Up, Pair Up, Park It Board 

Lesson 3 – Model Reading Fluency and Practice    Choral / Echo Reading as a whole class 

Lesson 4 - Comprehension Questions                                   Copy It, Zap It, Crack It   Model how to write a good answer 

 

Week 2 (Practice Text) 

Lesson 1 – Assess Prior Knowledge   Image, Graffiti Wall           

Lesson 2 – Explore Vocabulary     Paired Vocabulary games eg. Taboo 

Lesson 3 – Paired Fluency Practice    Partner and Paired reading, text mark to develop appropriate intonation to aid comprehension  

Lesson 4 – Comprehension Questions                  Practice applying written comprehension skills with a partner 

 

Week 3 (Assessment Text) 

Lesson 1 – Assess Prior Knowledge    Image, Graffiti Wall  

Lesson 2 – Explore Vocabulary                                        Independent strategies eg. Write It, Draw It, Word Type, Explain It 

Lesson 3 – Independent Fluency Practice  Independent Fluency Practice, text mark and support given if needed 

Lesson 4 – Comprehension Questions   Answer questions independently under timed test conditions

APPENDIX 1 
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 Writing Genre Reading Comprehension Cycle 

  Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 

Aut 1 Link cracking 

comp genre to 

writing genre 

Baseline Testing 

Read whole class Text 

Model Cracking Comp Practise skills Timed test conditions Model Cracking Comp Practise skills 

Aut 2 Link cracking 

comp genre to 

writing genre 

Timed test conditions Read whole class text 

 

Model Cracking Comp Practise skills Timed test condition Assessment Week 

Spr 1 Link cracking 

comp genre to 

writing genre 

Assessment Week 

Read whole class Text 

Model Cracking Comp Practise skills Timed test condition Model Cracking Comp Practise skills 

Spr 2 Link cracking 

comp genre to 

writing genre 

Timed test condition Model Cracking Comp Practise skills Timed Test Condition Assessment week 

Read whole class text 

 

Sum 1 Link cracking 

comp genre to 

writing genre 

Assessment Week 

Read whole class text 

Model Cracking Comp Practise skills Timed test condition Model Cracking Comp  

 

Sum 2 Link cracking 

comp genre to 

writing genre 

Practise skills Timed test condition Model Cracking Comp Practise skills Timed test condition Assessment Week 
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